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HOW TO TEACH:HOW TO TEACH:

THE LESSON CYCLE ANDTHE LESSON CYCLE ANDTHE LESSON CYCLE AND THE LESSON CYCLE AND 

LESSON DESIGNLESSON DESIGN

Respond to these questions:Respond to these questions:
(Anticipatory Set)(Anticipatory Set)

How important to students’ learning How important to students’ learning 
are the first few minutes of class?  are the first few minutes of class?  
Why do you think so?Why do you think so?y yy y
As a result of your belief, what advice As a result of your belief, what advice 
would you give to teachers regarding would you give to teachers regarding 
those first few minutes?those first few minutes?

Our ObjectiveOur Objective

The learner will understand the The learner will understand the 
component parts of an effective lesson component parts of an effective lesson 
and will use this knowledge to create a and will use this knowledge to create a gg
lesson plan for use in his/her lesson plan for use in his/her 
classroom.classroom.
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Guidelines for SuccessGuidelines for Success

Be an active, positive and polite participant.Be an active, positive and polite participant.
Take responsibility for your learning Take responsibility for your learning –– take notes take notes 
and ask questions when needed.and ask questions when needed.
Please turn all cell phones to silent mode.Please turn all cell phones to silent mode.
Take care of your needs as they arise as quietly Take care of your needs as they arise as quietly 
and unobtrusively as possible.and unobtrusively as possible.
Get to know the people around you Get to know the people around you –– start your start your 
network!network!

Teacher Responsibilities in Teacher Responsibilities in 
the Classroomthe Classroom

Classroom
Management

Human 
Relation

Knowledge Knowledge 
of Contentof Content

Instructional
Skills

g
Skills

Relation 
Skills

Knowledge &
Use of

Materials
Planning

Skills

Knowledge
of Child Growth &

Development

“I am the Decider.”“I am the Decider.”

George W. George W. 
Bush, Bush, 
4/18/064/18/06
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Yeah, but he’s not the Yeah, but he’s not the 
only one….only one….

In fact, teaching can be defined as “A In fact, teaching can be defined as “A 
constant stream of professional constant stream of professional 
decisions made before, during, and decisions made before, during, and , g,, g,
after interaction with the student; after interaction with the student; 
decisions which, when implemented, decisions which, when implemented, 
increase the probability of learning.”increase the probability of learning.”

–– Madeline HunterMadeline Hunter

Researchers have Researchers have 
found thatfound that

NO MATTER WHAT AGENO MATTER WHAT AGE
NO MATTER WHAT SUBJECTNO MATTER WHAT SUBJECT

ALLALL teaching decisions can be teaching decisions can be 
placed into three catergoriesplaced into three catergories

Three DecisionsThree Decisions

What content do I teach next?What content do I teach next?
What will the student do to learn and What will the student do to learn and 
demonstrate that learning hasdemonstrate that learning hasdemonstrate that learning has demonstrate that learning has 
occurred?occurred?
What will I do to facilitate the What will I do to facilitate the 
acquisition of that learning?acquisition of that learning?
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The Content DecisionThe Content Decision

“What do I teach?” must reflect your “What do I teach?” must reflect your 
knowledge of what the students already knowledge of what the students already 
know in relation to the TEKS and what is know in relation to the TEKS and what is 
ne t to be le nedne t to be le nednext to be learned.next to be learned.

–– TEKS is the acronym for the Texas Essential TEKS is the acronym for the Texas Essential 
Knowledge and SkillsKnowledge and Skills

–– TEKS are found for everything taught KTEKS are found for everything taught K--12 12 

To find the TEKS…To find the TEKS…

http://www.tea.state.tx.us/teks/http://www.tea.state.tx.us/teks/

Or simply google “Texas TEKS”Or simply google “Texas TEKS”
Click on the subject matter (for middle Click on the subject matter (for middle 
school and high school) or grade level school and high school) or grade level 
(for elementary)(for elementary)
More on these later!More on these later!

The Content DecisionThe Content Decision

Some TEKS must be taught in order.Some TEKS must be taught in order.
–– You must teach how to write a sentence You must teach how to write a sentence 

before you teach how to write a before you teach how to write a yy
paragraph.paragraph.

For other TEKS, the order of For other TEKS, the order of 
acquisition doesn’t matter.acquisition doesn’t matter.
–– You could teach the parts of a flower You could teach the parts of a flower 

before you teach the parts of a tree.before you teach the parts of a tree.
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Knowledge and SkillsKnowledge and Skills

The knowledge and skills section of The knowledge and skills section of 
each TEK is numbered and lettered.  each TEK is numbered and lettered.  
For instance, the TEKS for 6For instance, the TEKS for 6thth grade grade ,, gg
Social Studies have 23 different Social Studies have 23 different 
‘knowledge and skills’, and each of the ‘knowledge and skills’, and each of the 
23 have anywhere from 2 23 have anywhere from 2 –– 6 specific 6 specific 
expectations.expectations.

Reading the TEKSReading the TEKS

§§113.22. Social Studies, 113.22. Social Studies, 
Grade 6.Grade 6.

(a)(a) Introduction.Introduction.

(b)  Knowledge and Skills(b)  Knowledge and Skills

IntroductionIntroduction
(1)(1) In Grade 6, students study people and places of In Grade 6, students study people and places of 
the contemporary world. Societies selected . . .the contemporary world. Societies selected . . .

(2)(2) To support the teaching of the essential To support the teaching of the essential 
knowledge and skills, the use of a variety of rich knowledge and skills, the use of a variety of rich 
primary and secondary source material such as primary and secondary source material such as 
biographies and autobiographies; novels; speechesbiographies and autobiographies; novels; speechesbiographies and autobiographies; novels; speeches biographies and autobiographies; novels; speeches 
and letters; and poetry, songs, and artworks is and letters; and poetry, songs, and artworks is 
encouraged. encouraged. Selections may include Sadako and Selections may include Sadako and 
the Thousand Paper Cranes.the Thousand Paper Cranes. Motivating resources Motivating resources 
are also available from museums, art galleries, and are also available from museums, art galleries, and 
historical sites.historical sites.

(3)(3) The eight strands of the essential knowledge. . . . The eight strands of the essential knowledge. . . . 
(4)(4) Throughout social studies in . . . . .Throughout social studies in . . . . .
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Our Next Decision: How will the Our Next Decision: How will the 
student learn this content?student learn this content?

What will theWhat will the student student do to learn and do to learn and 
demonstrate that learning has demonstrate that learning has 
occurred?occurred?
This is the verb part of the objectiveThis is the verb part of the objectiveThis is the verb part of the objective.  This is the verb part of the objective.  
Will the student read, discuss, listen, Will the student read, discuss, listen, 
observe, solve, write, state or…?observe, solve, write, state or…?
For the student this is the HOW part of For the student this is the HOW part of 
learning.learning.

TEKS  6TEKS  6thth grade Social grade Social 
StudiesStudies

(17)(17) Culture. The student understands Culture. The student understands 
relationships that exist among world cultures. relationships that exist among world cultures. 
The student is expected to:The student is expected to:
–– (A)(A) explainexplain aspects that link or separate cultures and aspects that link or separate cultures and 

societies;societies;societies;societies;
–– (B)(B) explainexplain the impact of political boundaries that cut the impact of political boundaries that cut 

across culture regions;across culture regions;
–– (C)(C) analyzeanalyze how culture traits spread;how culture traits spread;
–– (D)(D) explainexplain why cultures borrow from each other;why cultures borrow from each other;
–– (E)(E) evaluateevaluate how cultural borrowing affects world how cultural borrowing affects world 

cultures; andcultures; and
–– (F)(F) evaluateevaluate the consequences of improved the consequences of improved 

communication among cultures.communication among cultures.

Input Modalities Input Modalities ––
the channels thru which        the channels thru which        

we get informationwe get information

The vocabulary, skills, and The vocabulary, skills, and e oca u a y, s s, a de oca u a y, s s, a d
concepts the teacher will give concepts the teacher will give 
to the students to the students -- the “stuff” the the “stuff” the 
kids need to know in order to be kids need to know in order to be 
successful.successful.
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TeacherTeacher--centered centered 
ApproachApproach

DemonstrationDemonstration-- teacher showsteacher shows

Direct InstructionDirect Instruction-- intro, review, present intro, review, present 
new info., guided or independent practice.new info., guided or independent practice.new info., guided or independent practice.new info., guided or independent practice.

LectureLecture
LectureLecture--DiscussionsDiscussions-- combinationcombination

Input ModalitiesInput Modalities

–– Read, discuss, listen, observe, or do?Read, discuss, listen, observe, or do?
–– Peers, activities, or from the teacher?Peers, activities, or from the teacher?
–– The source of input should be based on The source of input should be based on pp

the objective of the lesson.the objective of the lesson.
–– The most effective instruction addresses The most effective instruction addresses 

multiple modalities: students multiple modalities: students hear, see, hear, see, 
touch, and discuss.touch, and discuss.

Output ModalitiesOutput Modalities

Output behaviors that are perceivable Output behaviors that are perceivable 
and may clearly show that learning and may clearly show that learning 
has occurred include writing, telling, has occurred include writing, telling, 
di i l i * di *di i l i * di *diagramming, solving*, reading*, diagramming, solving*, reading*, 
arranging, analyzing*, and arranging, analyzing*, and 
evaluating*. evaluating*. 

* * The teacher must be able to see or The teacher must be able to see or 
hear ithear it..
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Output ModalitiesOutput Modalities
The output must be perceivable so The output must be perceivable so 

you KNOW that one of the following you KNOW that one of the following 
has occurred:has occurred:

–– The students The students have achievedhave achieved
mastery and are ready to move on mastery and are ready to move on 
to the next lesson.to the next lesson.

–– Mastery Mastery has not been achievedhas not been achieved and and 
you must re teach or extend practice you must re teach or extend practice 
of the current lesson.of the current lesson.

16 Brain Compatible 16 Brain Compatible 
Ways to Convey ContentWays to Convey Content--

MovementMovement
ManipulativesManipulatives
DramatizationDramatization
BrainstormingBrainstorming

Models/ExperimentsModels/Experiments
ProjectsProjects
VisualsVisuals

BrainstormingBrainstorming
StorytellingStorytelling
Graphic Graphic 
OrganizersOrganizers
Cooperative Cooperative 
LearningLearning
WritingWriting

ArtArt
MusicMusic
GamesGames
HumorHumor
AnalogyAnalogy

LearnerLearner--centered centered 
Approach Approach 

Case studiesCase studies-- groups analyze a “case”groups analyze a “case”

Cooperative learningCooperative learning-- small group working small group working 
togethertogethergg

Discussion boardsDiscussion boards--question posted by teacher question posted by teacher 
and responses are threads.and responses are threads.

Discovery learningDiscovery learning--inquiry based learning inquiry based learning 
using prior knowledge to discover new info.using prior knowledge to discover new info.

Graphic OrganizersGraphic Organizers-- diagrams, maps, websdiagrams, maps, webs
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LearnerLearner--centered centered 
Approach cont.Approach cont.

Journals/BlogsJournals/Blogs-- record reflections and ideas.record reflections and ideas.

KWLKWL-- Know, Want to Know, LearnedKnow, Want to Know, Learned

Learning CentersLearning Centers--work in independent areaswork in independent areasLearning CentersLearning Centers work in independent areaswork in independent areas

RoleRole--PlayPlay-- problem is acted out and discussed.problem is acted out and discussed.

ScaffoldingScaffolding-- teacher models and thinks for teacher models and thinks for 
student until support isn’t needed.student until support isn’t needed.

Problem Based LearningProblem Based Learning-- student inquires, student inquires, 
collects data to solve a problem.collects data to solve a problem.

LearnerLearner--centered centered 
Approach cont.Approach cont.

SimulationsSimulations-- put student in real life scenario put student in real life scenario 
without the risks.without the risks.

Storytelling/ Digital storytellingStorytelling/ Digital storytelling-- create create y g/ g y gy g/ g y g
multimedia stories or take virtual field trips, create multimedia stories or take virtual field trips, create 
storyboards and slide shows using editing software storyboards and slide shows using editing software 
or PowerPoint. or PowerPoint. 

The Third Decision:  The Third Decision:  
What will YOU do to facilitate What will YOU do to facilitate 
learning?learning?

You must utilize the principles of You must utilize the principles of 
learning to accelerate achievement.learning to accelerate achievement.
–– You must motivate your students to learn You must motivate your students to learn 

(just because it is going to be on the test(just because it is going to be on the test(just because it is going to be on the test (just because it is going to be on the test 
usually doesn’t cut it)usually doesn’t cut it)

–– You must work to make sure ALL students You must work to make sure ALL students 
understand it.understand it.

–– You must make sure that they have time You must make sure that they have time 
and opportunity to process the information and opportunity to process the information 
to aid in retention and future transfer of the to aid in retention and future transfer of the 
learning to new situations.learning to new situations.
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Third Decision:                         Third Decision:                         
How will You make that How will You make that 
learning  happen?learning  happen?

What materials do I need?What materials do I need?
What is this going to look likeWhat is this going to look like-- what are thewhat are theWhat is this going to look likeWhat is this going to look like what are the what are the 
logistics? logistics? 
Do I need to change my room set up?Do I need to change my room set up?
The most effective instruction employs The most effective instruction employs 
multiple modalities:  hearing, seeing, multiple modalities:  hearing, seeing, 
touching and discussing.touching and discussing.
Do my objectives measure what I want Do my objectives measure what I want 
students to learn?students to learn?

MADELINE MADELINE 
HUNTER’SHUNTER’SHUNTER SHUNTER S
LESSON DESIGNLESSON DESIGN

The Basic Premise of Madeline The Basic Premise of Madeline 
Hunter’s Lesson Design is. . .Hunter’s Lesson Design is. . .

“Tell them what you're going “Tell them what you're going 
to say,to say, say it,say it, and then tell and then tell 
them what you said." them what you said." 
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Lesson PlanningLesson Planning

Decide what you need to teach Decide what you need to teach –– what is what is 
the objective? (Start with the end in mind)the objective? (Start with the end in mind)
Analyze the task to be accomplishedAnalyze the task to be accomplished-- whatwhatAnalyze the task to be accomplishedAnalyze the task to be accomplished what what 
do the students need to be able to do?do the students need to be able to do?
Design the lesson  Design the lesson  -- how are you going to how are you going to 
teach this?teach this?
Design the assessment Design the assessment –– how are you going how are you going 
to measure their learning?to measure their learning?

Lesson Cycle StepsLesson Cycle Steps

1.1. Anticipatory set Anticipatory set 
(focus)(focus)

( b )( b )

5.5. Checking for Checking for 
Understanding Understanding 
(CFU)(CFU)2.2. Purpose (objective)Purpose (objective)

3.3. Input and ModelingInput and Modeling
4.4. Guided Practice Guided Practice 

(follow me)(follow me)

(CFU)(CFU)
6.6. Independent Independent 

PracticePractice
7.7. ClosureClosure

Objective (Purpose)Objective (Purpose)

The OBJECTIVE of the lesson is The OBJECTIVE of the lesson is 
probably the most significant aspect of probably the most significant aspect of 
planning.  It is a must that a teacher planning.  It is a must that a teacher 
kno WHAT he o he e pe t t dentkno WHAT he o he e pe t t dentknow WHAT he or she expects students know WHAT he or she expects students 
to have learned during the lesson.to have learned during the lesson.

The objective should speak to why The objective should speak to why 
students need to learn it, what they will students need to learn it, what they will 
be able to “do” and how they will show be able to “do” and how they will show 
learning as a result.  learning as a result.  
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Instructional ObjectivesInstructional Objectives

Instructional objectives need to clearly Instructional objectives need to clearly 
specify the first two teaching specify the first two teaching 
decisionsdecisions--

1) content and 1) content and 
2) student learning behavior.2) student learning behavior.

All instructional objectives begin with, All instructional objectives begin with, 
“The learner will…”“The learner will…”

ObjectivesObjectives-- Avoiding Avoiding 
“know”“know”

When writing objectives you want the When writing objectives you want the 
students to DO something.students to DO something.
What is that you want them to DO?What is that you want them to DO?

You don’t want them to You don’t want them to know howknow how to do to do 
something you want them to something you want them to do itdo it..

Instead of saying “The learner will know Instead of saying “The learner will know 
how to identify the parts of a flower”.how to identify the parts of a flower”.

You would say “The learner will identify the You would say “The learner will identify the 
parts of a flower”.parts of a flower”.

The learner will…be able to The learner will…be able to 
know/do/feel as a result of this know/do/feel as a result of this 
lesson: lesson: (Need to clearly specify:  (Need to clearly specify:  
The Content & Learning Behavior)The Content & Learning Behavior)

“The learner will” :“The learner will” :
Subtract with regroupingSubtract with regrouping
Draw the water cycleDraw the water cycle
Interpret one of Shakespeare's poems.Interpret one of Shakespeare's poems.
Arrange 20 words in ABC order.Arrange 20 words in ABC order.
Create a spreadsheet using the computer.Create a spreadsheet using the computer.
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Bloom’s TaxonomyBloom’s Taxonomy

Knowledge Knowledge –– lowest level of thinkinglowest level of thinking
ComprehensionComprehension
ApplicationApplicationApplicationApplication
AnalysisAnalysis
SynthesisSynthesis
EvaluationEvaluation-- highest level of thinkinghighest level of thinking

Bloom’s Taxonomy VerbsBloom’s Taxonomy Verbs

KnowledgeKnowledge-- lowest levellowest level Define, describe, identify, label, Define, describe, identify, label, 
list, match, name, outline, list, match, name, outline, 
recall, recognizerecall, recognize

ComprehensionComprehension Infer interpret comprehendInfer interpret comprehendComprehensionComprehension Infer, interpret, comprehend, Infer, interpret, comprehend, 
convert, defend, distinguish, convert, defend, distinguish, 
estimateestimate

ApplicationApplication Apply, change, compute, Apply, change, compute, 
construct, demonstrate, construct, demonstrate, 
discover, manipulate, modify, discover, manipulate, modify, 
predict, show, solvepredict, show, solve

Bloom’s Taxonomy VerbsBloom’s Taxonomy Verbs

AnalysisAnalysis Analyze, break down, compare, Analyze, break down, compare, 
contrasts, diagrams, identifies, contrasts, diagrams, identifies, 
illustrates, infers, outlines.illustrates, infers, outlines.

SynthesisSynthesis Categorize, combine, compile, Categorize, combine, compile, 
compose, create, design, compose, create, design, 
explain, generate, plan, revise, explain, generate, plan, revise, 
summarize.summarize.

EvaluationEvaluation-- highest levelhighest level Appraise, compare, conclude, Appraise, compare, conclude, 
critique, defend, describe, critique, defend, describe, 
evaluate, justify, relate, evaluate, justify, relate, 
summarize, supportsummarize, support
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Bloom’s higher levels of Bloom’s higher levels of 
thinking: Verbs for objectivethinking: Verbs for objective

Describe Describe 
RankRank
SummarizeSummarizeSummarizeSummarize
DefineDefine
IdentifyIdentify
DemonstrateDemonstrate

Helpful 100Helpful 100

add add 
compute compute 
drill drill 
labellabel

estimate estimate 
locate locate 
prepare prepare 
subtractsubtract

apply apply 
contrast contrast 
explain explain 
manipulatemanipulatelabel label 

predict predict 
state state 
alphabetize alphabetize 
conduct conduct 
suggestsuggest

subtract subtract 
analyze analyze 
construct construct 
evaluate evaluate 
make make 
present present 

manipulate manipulate 
produce produce 
choose choose 
derive derive 
hold hold 
organizeorganize

Stating Objective and Stating Objective and 
PurposePurpose

Students will generally spend more time Students will generally spend more time 
and effort, and consequently increase and effort, and consequently increase , q y, q y
their learning if they know at the their learning if they know at the 
beginning of the lesson what they are beginning of the lesson what they are 
going to learn and why it is important going to learn and why it is important 
to them.to them.
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Examples of Stating Examples of Stating 
Objective and PurposeObjective and Purpose

“Today we will learn about calorie intake “Today we will learn about calorie intake 
so you can watch your weight while so you can watch your weight while 
eating foods you enjoy.”eating foods you enjoy.”g y j yg y j y

“Today we’re going to learn the “Today we’re going to learn the 
classification system of animals so you classification system of animals so you 
can better understand their similarities can better understand their similarities 
and differences.”and differences.”

Examples of Stating Examples of Stating 
Objective and PurposeObjective and Purpose

“Writers use different techniques to hook “Writers use different techniques to hook 
their readers. Today you will learn three their readers. Today you will learn three 
of these techniques so people will want to of these techniques so people will want to q p pq p p
read what you write.”read what you write.”

“Today we’re going to learn how to “Today we’re going to learn how to 
quickly do percentages in our head so the quickly do percentages in our head so the 
next time you go to a restaurant you can next time you go to a restaurant you can 
easily figure the tip.” easily figure the tip.” 

The student’s point of The student’s point of 
view…view…

“Oh! So this is what I’m going to “Oh! So this is what I’m going to 
learn.”learn.”
“Oh I see it has different parts ”“Oh I see it has different parts ”Oh, I see it has different parts.Oh, I see it has different parts.
“Oh, Good! I get to do this today.  I’m “Oh, Good! I get to do this today.  I’m 
excited about doing this!”excited about doing this!”
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Checking for Understanding Checking for Understanding 
-- ObjectiveObjective

How would you write a statement of How would you write a statement of 
objective and purpose for today’s objective and purpose for today’s 
topic?topic?pp

Checking for Understanding Checking for Understanding 
-- ObjectiveObjective

How would you write a statement of How would you write a statement of 
objective and purpose for today’s objective and purpose for today’s 
topic?topic?pp

“The student (You) will write a lesson “The student (You) will write a lesson 
plan for a classroom so you will be a plan for a classroom so you will be a 
more effective teacher.”more effective teacher.”

Guided Practice Guided Practice –– ObjectiveObjective

With a partner, choose an objective from the With a partner, choose an objective from the 
packet provided and write a specific objective packet provided and write a specific objective 
and purpose for your lesson on the lesson plan and purpose for your lesson on the lesson plan 
form provided Make sure that you includeform provided Make sure that you includeform provided.  Make sure that you include form provided.  Make sure that you include 
–– The content to be learnedThe content to be learned
–– What the learner will do to show that learning has What the learner will do to show that learning has 

occurredoccurred
–– What purpose or relevance this has for the learnerWhat purpose or relevance this has for the learner

Share with at least two other groups and be Share with at least two other groups and be 
prepared to share with the whole group.           prepared to share with the whole group.           
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The Anticipatory Set is …The Anticipatory Set is …

… designed to engage the students’ … designed to engage the students’ 
attention at the beginning of class. attention at the beginning of class. 
Called the “hook” or the “bell ringer”, Called the “hook” or the “bell ringer”, g ,g ,
it serves as a focus for the day’s it serves as a focus for the day’s 
activities.activities.

Initiated at the very beginning of classInitiated at the very beginning of class

… it directs student attention to the … it directs student attention to the 
learning tasks at hand.learning tasks at hand.
It tells the students what they areIt tells the students what they areIt tells the students what they are It tells the students what they are 
about to learn.about to learn.
It is It is NOTNOT about about 

Anticipatory Set Anticipatory Set 
(Focus)(Focus)

Make it thought provoking, interesting, Make it thought provoking, interesting, 
fun, or exciting  whenever possible.fun, or exciting  whenever possible.
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Engages students in the topic …Engages students in the topic …

by relating to their own life experiences & by relating to their own life experiences & y g py g p
background knowledge.background knowledge.

It should be relevant to the students’ It should be relevant to the students’ 
individual background and life context.individual background and life context.

This activity is designed to putThis activity is designed to put

The Anticipatory Set organizes the 
content by focusing on major 
concepts to be learned … 

This activity is designed to put This activity is designed to put 
students into a receptive frame of students into a receptive frame of 
mind. mind. 

The reason for this activity is to …The reason for this activity is to …

Establish the purpose of the lessonEstablish the purpose of the lesson
Define what the students areDefine what the students areDefine what the students are Define what the students are 
supposed to learnsupposed to learn
Examine how this learning will benefit Examine how this learning will benefit 
themthem
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Thus, the Anticipatory Set should…Thus, the Anticipatory Set should…

… create an organizing framework … create an organizing framework 
f h d lf h d lfor the ideas, principles, orfor the ideas, principles, or
information that is to follow information that is to follow 

To extend the understanding and the To extend the understanding and the 

application of abstract ideas…application of abstract ideas…

…through the use of example or …through the use of example or 
analogyanalogyanalogyanalogy

: ::

& used any time a different activity or & used any time a different activity or 
new concept is to be introduced.new concept is to be introduced.

Ready,   Set,   GoReady,   Set,   Go
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If successful, the If successful, the Anticipatory SetAnticipatory Set
should …should …

help the student get mentally or physically help the student get mentally or physically 
ready for the lesson.ready for the lesson.
It should include:It should include:
–– the learning the learning 
–– the purpose the purpose 
–– transfer of learning transfer of learning 
–– motivation motivation 

Anticipatory Set FOCUSAnticipatory Set FOCUS
Examples:Examples:

Sing “Yankee Doodle” before introducing Sing “Yankee Doodle” before introducing 
the Revolutionary War.the Revolutionary War.
Bring a flower and have the kids feel and Bring a flower and have the kids feel and 
smell it before talking about the parts of a smell it before talking about the parts of a 
flower.flower.
Show an Internet video on lightning Show an Internet video on lightning 
before beginning a lesson on weather.before beginning a lesson on weather.
Taste a pineapple before having a lesson Taste a pineapple before having a lesson 
on Hawaii.on Hawaii.

The student’s point of The student’s point of 
view…view…

Hey! Here’s something that seems Hey! Here’s something that seems 
more interesting than what I was more interesting than what I was 
doing before.  I’m curious about this.  doing before.  I’m curious about this.  gg
I see a reason to learn this. Oh, yeah, I see a reason to learn this. Oh, yeah, 
I’ve heard of this!  Here’s what I I’ve heard of this!  Here’s what I 
already know about this…already know about this…
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Checking For Understanding Checking For Understanding 
–– Anticipatory SetAnticipatory Set

What would be a good focus for a What would be a good focus for a 
lesson on the Civil Rights Movement?lesson on the Civil Rights Movement?
What about the properties of matterWhat about the properties of matterWhat about the properties of matter What about the properties of matter 
(liquid, solid, gas)?(liquid, solid, gas)?
What about a lesson on how to write a What about a lesson on how to write a 
great lead for an essay?great lead for an essay?
What about the Pythagorean What about the Pythagorean 
Theorem?Theorem?

Guided Practice Guided Practice ––
Anticipatory SetAnticipatory Set

With your partner, write an With your partner, write an 
anticipatory set for the objective anticipatory set for the objective 
written in the last activity on the written in the last activity on the yy
lesson plan form provided.lesson plan form provided.
Share with at least two other groups in Share with at least two other groups in 
your grade level area.your grade level area.
Be prepared to share with the whole Be prepared to share with the whole 
group.  group.  

Input and ModelingInput and Modeling
How do you provide the information How do you provide the information 
effectively?effectively?
This is the vocabulary, skills and This is the vocabulary, skills and yy
concepts students need to know in concepts students need to know in 
order to be successful.order to be successful.
Modeling is when the teacher shows Modeling is when the teacher shows 
in graphic form or demonstrates in graphic form or demonstrates 
what the finished product looks like.what the finished product looks like.
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Input and ModelingInput and Modeling

Determine the basic Determine the basic 
information and information and 
organize it organize it 
Present it in its clearestPresent it in its clearest

Helps the student perceive Helps the student perceive 
it directly.it directly.
Examples include the Examples include the 
concrete (heart)concrete (heart)

InputInput ModelingModeling

Present it in its clearest Present it in its clearest 
and simplest and simplest 
form…direct lecture, form…direct lecture, 
video, computer etc…video, computer etc…
Use examples that Use examples that 
highlight the essence of highlight the essence of 
the information being the information being 
presented.  Avoid presented.  Avoid 
controversial examples.controversial examples.

concrete (heart), concrete (heart), 
replication (picture, map), replication (picture, map), 
or verbal (alliteration)or verbal (alliteration)
Develop and select in Develop and select in 
advance advance –– think on your think on your 
seat, not your feet!seat, not your feet!

Teaching to Increase Teaching to Increase 
MotivationMotivation

It is important for educators to It is important for educators to 
know and believe the following:know and believe the following:
–– Motivation is not genetic, it is learned.Motivation is not genetic, it is learned.
–– What is learned can be taught.What is learned can be taught.
–– Teaching is what we do!Teaching is what we do!

**There are many factors that are beyond           **There are many factors that are beyond           
our control; it is only in the present that our control; it is only in the present that 
we can make changes.we can make changes.

Some are more Some are more 
challenging to motivatechallenging to motivate

The more students The more students 
have failed in the have failed in the 
past, the less willing past, the less willing 
th tth tthey are to expose they are to expose 
themselves to risk themselves to risk 
because their because their 
prediction is that they prediction is that they 
won’t make it.  To won’t make it.  To 
protect themselves, protect themselves, 
they won’t try.they won’t try.
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Six Factors of MotivationSix Factors of Motivation

1.1. Level of concernLevel of concern
2.2. Feeling toneFeeling tone
33 SuccessSuccess3.3. SuccessSuccess
4.4. InterestInterest
5.5. Knowledge of resultsKnowledge of results
6.6. Intrinsic and extrinsic motivationIntrinsic and extrinsic motivation

11--Level of ConcernLevel of Concern

When there is no concern, there is little or When there is no concern, there is little or 
no learning.no learning.
Too much concern can interfere withToo much concern can interfere withToo much concern can interfere with Too much concern can interfere with 
learning (i.e., test anxiety).learning (i.e., test anxiety).
A moderate level of concern works best to A moderate level of concern works best to 
stimulate learning.stimulate learning.

4 Variables that work to 4 Variables that work to 
raise or lower the level of raise or lower the level of 
concern:concern:

ProximityProximity
TimeTime
VisibilityVisibilityVisibilityVisibility
QuestioningQuestioning
–– Ask your questions to the entire group.Ask your questions to the entire group.
–– Use wait time…Use wait time…
–– Then, call on a specific student to Then, call on a specific student to 

answer.answer.
–– Don’t request participationDon’t request participation-- require it! require it! 
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Six Factors of Motivation:Six Factors of Motivation:
#2#2-- Feeling TonesFeeling Tones

The way students feel in a particular The way students feel in a particular 
situation affects the amount of effort they situation affects the amount of effort they 
are willing to put forth to learn.are willing to put forth to learn.are willing to put forth to learn.are willing to put forth to learn.
If they believe they will be successful If they believe they will be successful 
learners (which creates a pleasant feeling) learners (which creates a pleasant feeling) 
they are more willing to try.they are more willing to try.

Pleasant Feeling TonePleasant Feeling Tone

Make your students feel Make your students feel 
personally important or personally important or 
significant in the classroom.significant in the classroom.

Use humor wisely and Use humor wisely and 
effectively,  NEVER sarcastically.effectively,  NEVER sarcastically.

Celebrate your students efforts.Celebrate your students efforts.
–– Acknowledge good work and good Acknowledge good work and good 

behavior.behavior.
–– Post their good work in the room Post their good work in the room 

and hall.and hall.

Unpleasant Feeling Unpleasant Feeling 
TonesTones

Can motivate a learner to put forth effort.Can motivate a learner to put forth effort.
–– ““If page 347 isn’t finished by the end of class, it If page 347 isn’t finished by the end of class, it 

will be added to your homework.”will be added to your homework.”yy
–– “I know this is hard, but don’t give up.”“I know this is hard, but don’t give up.”

Use sparingly when pleasant working tones Use sparingly when pleasant working tones 
aren’t working and return to pleasant tones aren’t working and return to pleasant tones 
when the students put forth the effort to when the students put forth the effort to 
learn.learn.
–– ““You didn’t give up and you did it!”You didn’t give up and you did it!”
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Six Factors of Motivation:Six Factors of Motivation:
#3#3-- SuccessSuccess

To To feelfeel successful, one must put forth successful, one must put forth 
effort and have a certain degree of effort and have a certain degree of 

t i t b t th tt i t b t th tuncertainty about the outcome.uncertainty about the outcome.
We do not We do not feelfeel successful when we put successful when we put 
forth little effort for  accomplishment.forth little effort for  accomplishment.
Know when to raise and lower the Know when to raise and lower the 
academic bar academic bar –– both for the entire class both for the entire class 
and for individual students.and for individual students.

Six Factors of Motivation:Six Factors of Motivation:
#3 Success#3 Success

Know how to assess individual student Know how to assess individual student 
readiness for learning.readiness for learning.
Asking our weaker students the easier Asking our weaker students the easier 
questions questions –– or asking them to restate the or asking them to restate the 
answers to the harder questions helps build answers to the harder questions helps build 
success.success.
Work with small groups within the class while Work with small groups within the class while 
the rest is working independently.  Great way the rest is working independently.  Great way 
to re teach when most students “have it.”to re teach when most students “have it.”
Do NOT let the textbook determine what you Do NOT let the textbook determine what you 
will teach next!will teach next!

Six Factors of Motivation:Six Factors of Motivation:
#4#4-- InterestInterest

Interest in the learning task can greatly Interest in the learning task can greatly 
increase a student’s ability to learn.increase a student’s ability to learn.

Interest isn’t inborn, it’s acquired… and Interest isn’t inborn, it’s acquired… and 
the teacher can and should promote it in the teacher can and should promote it in 
several ways.several ways.
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Use student’s interest in Use student’s interest in 
themselves.themselves.

Use student’s interest in Use student’s interest in 
themselvesthemselves
Use students’ names in positive Use students’ names in positive 
examples.examples.
Relate the material to be learned to Relate the material to be learned to 
t d t ’ lit d t ’ listudents’ lives.students’ lives.

Use examples that refer to students’ Use examples that refer to students’ 
experiences in the class.experiences in the class.
Make positive statements about Make positive statements about 
students’ performance or their learning students’ performance or their learning 
effort.effort.

Increase the Increase the authenticity authenticity of of 
the task.the task.

Brain research shows that we learn very Brain research shows that we learn very 
quickly and efficiently that which makes quickly and efficiently that which makes 
sense to learn. Examples:sense to learn. Examples:
–– Learn how to use Internet search engines Learn how to use Internet search engines 

while having the kids find the lowest price on while having the kids find the lowest price on 
a PlayStation3.a PlayStation3.

–– Learn how to write a persuasive letter by Learn how to write a persuasive letter by 
trying to convince their parents to buy them trying to convince their parents to buy them 
an iPhone.an iPhone.
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Vary the way you do things.Vary the way you do things.

Change the way you teach; utilize a variety Change the way you teach; utilize a variety 
of teaching strategies.  Don’t do the same of teaching strategies.  Don’t do the same 
old thing every day!old thing every day!

Change your voice and movement around Change your voice and movement around 
the classroom making the students follow the classroom making the students follow 
where you’re going.  Add some drama!where you’re going.  Add some drama!

Vary the way you do things.Vary the way you do things.

Add novelty to either the content itself, the Add novelty to either the content itself, the 
way you present it, what the students do way you present it, what the students do 
with it, or how students let us know they with it, or how students let us know they 
learned it.  Just don’t let the novelty get in learned it.  Just don’t let the novelty get in 
the way of learningthe way of learningthe way of learning.the way of learning.

Six Factors of Motivation:Six Factors of Motivation:
#5#5-- Knowledge of ResultsKnowledge of Results

Simply performing a task without knowing Simply performing a task without knowing 
how well we did it is neither stimulating nor how well we did it is neither stimulating nor 
satisfying.satisfying.satisfying.satisfying.

Without feedback we are not motivated to Without feedback we are not motivated to 
continue or to improve our performance.continue or to improve our performance.
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Six Factors of Motivation:Six Factors of Motivation:
#5 Knowledge of Results#5 Knowledge of Results

We are motivated to try and improve our We are motivated to try and improve our 
performance when we find out the performance when we find out the 
following:following:

1.1. What we are doing well.What we are doing well.
2.2. What needs to be improved.What needs to be improved.
3.3. What to do to improve it.What to do to improve it.

Six Factors of Motivation:Six Factors of Motivation:
#6#6-- Intrinsic and Extrinsic MotivationIntrinsic and Extrinsic Motivation

Students usually don’t show Students usually don’t show 
up at our classes sayingup at our classes saying

When a student is When a student is 
learning something inlearning something inup at our classes saying up at our classes saying 

“Teach me! I’m ready!” This “Teach me! I’m ready!” This 
would be intrinsic would be intrinsic 
motivation, and teaching motivation, and teaching 
would be a breeze.would be a breeze.

learning something in learning something in 
order to achieve some order to achieve some 
result (a “A,” passing, result (a “A,” passing, 
etc.) that is extrinsic etc.) that is extrinsic 
motivation.motivation.

Six Factors of Motivation:Six Factors of Motivation:
#6#6-- Intrinsic and Extrinsic MotivationIntrinsic and Extrinsic Motivation

Intrinsic motivation exists Intrinsic motivation exists 
when satisfaction from the when satisfaction from the 

ti it i th t d t’ti it i th t d t’

With extrinsic With extrinsic 
motivation, once the motivation, once the 

activity is the student’s activity is the student’s 
primary goal. (Chess, video primary goal. (Chess, video 
games, reading, feeling of a games, reading, feeling of a 
job well done, etc.)job well done, etc.)

goal is achieved, you no goal is achieved, you no 
longer have the goal as longer have the goal as 
an extrinsic motivator, an extrinsic motivator, 
so effort ceases.so effort ceases.
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What a middle school languageWhat a middle school language

ModelingModeling

What a middle school language What a middle school language 
arts lesson plan might look likearts lesson plan might look like

Sample Lesson Plan Sample Lesson Plan ––
Anticipatory SetAnticipatory Set

Anticipatory Set:  Anticipatory Set:  
The teacher will The teacher will 
wear a boa andwear a boa andwear a boa and wear a boa and 
tiara while reading tiara while reading 
Fancy NancyFancy Nancy by by 
Jane O’Connor.Jane O’Connor.

Sample Lesson Plan Sample Lesson Plan --
ObjectiveObjective

The student will use The student will use 
li thli th

You will use an online You will use an online 
thesaurus to findthesaurus to find

From the TEKSFrom the TEKS Tell your studentsTell your students

an online thesaurus an online thesaurus 
to find synonyms to to find synonyms to 
clarify meaning and clarify meaning and 
usage (TEK 7.9C)usage (TEK 7.9C)

thesaurus to find thesaurus to find 
synonyms or “Fancy synonyms or “Fancy 
words” for words that words” for words that 
we overuse.  This will we overuse.  This will 
make your writing and make your writing and 
conversation much conversation much 
more interesting.more interesting.



Heidi Gudelman
Lesson Design / Lesson Development

10/4/2008

Texas Teachers ACP
http://www.TexasTeachers.org/ 30

Sample Lesson Plan Sample Lesson Plan --
InputInput

Show students Show students Roget’s ThesaurusRoget’s Thesaurus and and 
look up the word “good.”look up the word “good.”
Read the list of synonyms to theRead the list of synonyms to theRead the list of synonyms to the Read the list of synonyms to the 
students.students.
Demonstrate the use of Demonstrate the use of 
Thesaurus.com to locate synonyms Thesaurus.com to locate synonyms 
quickly.quickly.

Sample Lesson Plan Sample Lesson Plan --
ModelModel

Have a long sheet of butcher paper Have a long sheet of butcher paper 
divided into two columns, the first marked divided into two columns, the first marked 
“Plain,” and the other marked “Fancy.”“Plain,” and the other marked “Fancy.”, y, y
Using Thesaurus.com, the teacher will Using Thesaurus.com, the teacher will 
look up the word, “smart.”look up the word, “smart.”
On the chart, write the word “Smart” in On the chart, write the word “Smart” in 
the “Plain” column and then write several the “Plain” column and then write several 
synonyms in the “Fancy” column.synonyms in the “Fancy” column.

The student’s Point of The student’s Point of 
ViewView

“Oh, so that’s how to do it. I’m not “Oh, so that’s how to do it. I’m not 
sure I get it yet, but at least I see how sure I get it yet, but at least I see how 
it’s done.it’s done.
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Checking for Understanding Checking for Understanding 
–– Input and ModelingInput and Modeling

What are some ways to add What are some ways to add 
interest/motivation to your lesson?interest/motivation to your lesson?

What are some examples of models What are some examples of models 
you might use?you might use?

Checking for Understanding Checking for Understanding 
–– Input and ModelingInput and Modeling

What are some ways to add What are some ways to add 
interest/motivation to your lesson?interest/motivation to your lesson?

Student interest feeling tone feeling ofStudent interest feeling tone feeling ofStudent interest, feeling tone, feeling of Student interest, feeling tone, feeling of 
success, intrinsic and extrinsic success, intrinsic and extrinsic 
motivation, novelty, feedbackmotivation, novelty, feedback

Checking for Understanding Checking for Understanding 
–– Input and ModelingInput and Modeling

What are some ways to add What are some ways to add 
interest/motivation to your lesson?interest/motivation to your lesson?

Student interest feeling tone feeling ofStudent interest feeling tone feeling ofStudent interest, feeling tone, feeling of Student interest, feeling tone, feeling of 
success, intrinsic and extrinsic success, intrinsic and extrinsic 
motivation, novelty, feedbackmotivation, novelty, feedback
What are some examples of models What are some examples of models 
you might use?you might use?
Concrete examples, verbal, visual Concrete examples, verbal, visual 
examplesexamples
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Guided Practice Guided Practice –– Input Input 
and Modelingand Modeling

With your partner, decide how you will With your partner, decide how you will 
best teach the lesson.best teach the lesson.
–– What vocabulary, concepts, etc. will students What vocabulary, concepts, etc. will students y, p ,y, p ,

need to know?need to know?
–– What examples will you use?What examples will you use?
–– How will you model this for students?How will you model this for students?

Share with at least two other groups Share with at least two other groups 
and be prepared to share with the and be prepared to share with the 
whole group.whole group.

Guided Practice (Follow Me)Guided Practice (Follow Me)

The teacher leads the students The teacher leads the students 
through the steps necessary to through the steps necessary to 
perform the skill using the triperform the skill using the tri--modalmodalperform the skill using the triperform the skill using the tri modal modal 
approachapproach-- hear/see/do.hear/see/do.

Guided Practice (Follow Me)Guided Practice (Follow Me)

State the thinking process that State the thinking process that 
influences the decisions or choices being influences the decisions or choices being 
mademade
–– Example:  “I’ll start with a Example:  “I’ll start with a 

generalization that will be the thesis of generalization that will be the thesis of 
my paper.  Then I’ll briefly list all of my paper.  Then I’ll briefly list all of 
the facts that support that the facts that support that 
generalization.”generalization.”

Monitor group responses and provide Monitor group responses and provide 
feedbackfeedback
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Sample Lesson Plan Sample Lesson Plan –– Fancy Fancy 
Nancy:   Guided PracticeNancy:   Guided Practice

As a class, brainstorm a list of words that As a class, brainstorm a list of words that 
are overused.are overused.

Assign students to small groups and give Assign students to small groups and give 
each group several words to find synonyms each group several words to find synonyms 
for their words on Thesaurus.com.for their words on Thesaurus.com.

Sample Lesson Plan Sample Lesson Plan –– Fancy Fancy 
Nancy:   Guided PracticeNancy:   Guided Practice

Observe students as they use the website Observe students as they use the website 
to monitor their progress.to monitor their progress.

Redirect and assist as needed.Redirect and assist as needed.

Have students add their lists to the butcher Have students add their lists to the butcher 
paper chart.paper chart.

From  the Student’s Point From  the Student’s Point 
of Viewof View

“Yes, you should do this and do this.  “Yes, you should do this and do this.  
Am I telling you correctly?”Am I telling you correctly?”
“O K Let me try this on my own Is“O K Let me try this on my own IsO.K.  Let me try this on my own.  Is O.K.  Let me try this on my own.  Is 
this right?  What else can I do to get this right?  What else can I do to get 
this right?”this right?”
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Checking for Understanding Checking for Understanding 
–– Guided PracticeGuided Practice

What are the important things to What are the important things to 
remember about Guided Practice?remember about Guided Practice?

Checking for Understanding Checking for Understanding 
–– Guided PracticeGuided Practice

What are the important things to What are the important things to 
remember about Guided Practice?remember about Guided Practice?

Go through the steps of the processGo through the steps of the processGo through the steps of the process Go through the steps of the process 
using the 3 part approach of using the 3 part approach of 
hear/see/dohear/see/do

Monitor the studentsMonitor the students

Guided Practice Guided Practice –– Guided Guided 
Practice!Practice!

With your partner plan what your With your partner plan what your 
students will do during the guided students will do during the guided 
practice portion of your lesson; include practice portion of your lesson; include p p y ;p p y ;
your role in this (how much of this is your role in this (how much of this is 
teacher guided teacher guided –– or is it just or is it just 
monitored?)monitored?)
Share with at least 2 other groups, Share with at least 2 other groups, 
and be prepared to share with the and be prepared to share with the 
whole group. whole group. 1120  15m1120  15m
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If life were If life were 
predictable predictable 
it would it would 
cease tocease tocease to cease to 
be life and be life and 
be without be without 
flavor. ~ flavor. ~ 
Eleanor Eleanor 
RooseveltRoosevelt

When When 
resting in resting in 
safety, dosafety, dosafety, do safety, do 
not forget not forget 
that danger that danger 
may come. may come. 
~ Confucius~ Confucius

Checking for Checking for 
Understanding (CFU)Understanding (CFU)

Teacher uses a variety of questioning Teacher uses a variety of questioning 
strategies to gage student strategies to gage student 
understanding The results of this helpunderstanding The results of this helpunderstanding.  The results of this  help understanding.  The results of this  help 
pace the lessonpace the lesson-- move forward/move move forward/move 
backwardsbackwards
–– Correction or ReCorrection or Re--teach if neededteach if needed
–– Acceleration if neededAcceleration if needed
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Checking for Checking for 
Understanding (CFU)Understanding (CFU)

The placement of this can be The placement of this can be 
interspersed throughout the lesson.  interspersed throughout the lesson.  p gp g
Just make sure to do it before Just make sure to do it before 
independent practice!independent practice!

CFUCFU
Check students’ Check students’ 
understanding understanding 
WHILE you are WHILE you are 
teaching not atteaching not atteaching, not at teaching, not at 
10:30 at night 10:30 at night 
when you are when you are 
grading papers.grading papers.
Inspire, Inspire, NOT NOT 
Perspire!Perspire!

Common Errors that Common Errors that 
Teachers Make During CFUTeachers Make During CFU

Excessive use of “OK”Excessive use of “OK”
Asking questions that assume your Asking questions that assume your 

d d dd d dstudents understandstudents understand
Asking students if they have any Asking students if they have any 
questionsquestions
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Effective techniques for Effective techniques for 
using CFUusing CFU

Signaled AnswersSignaled Answers
–– Number of fingers, thumbs up or Number of fingers, thumbs up or 

down, plus or minus for yes and no.down, plus or minus for yes and no.
–– Have the kids explain their answers. Have the kids explain their answers. 

“Wh i th t t?”“Wh i th t t?”“Why is that correct?”“Why is that correct?”
Choral ResponsesChoral Responses
Sample Individual ResponseSample Individual Response
Individual Private ResponseIndividual Private Response
–– PaperPaper
–– Dry erase boardsDry erase boards
–– Response cardsResponse cards

Dignifying Errors to Dignifying Errors to 
Promote LearningPromote Learning

Instead of “No” say, “You would be right Instead of “No” say, “You would be right 
if I had asked…”  This tells the student if I had asked…”  This tells the student 
they have some knowledgethey have some knowledgethey have some knowledge.they have some knowledge.

Give the student an assist or prompt.  Give the student an assist or prompt.  
Help them to be right.Help them to be right.

Dignifying Errors to Dignifying Errors to 
Promote LearningPromote Learning

Hold the student accountable.  Say, Hold the student accountable.  Say, 
“Now let’s go over that one more time “Now let’s go over that one more time 
so that you can remember it.” or even, so that you can remember it.” or even, 
“I will check with you tomorrow to be “I will check with you tomorrow to be yy
sure you remember it.”sure you remember it.”

For a completely irrelevant answer say, For a completely irrelevant answer say, 
“I’m not quite sure what you are “I’m not quite sure what you are 
thinking.  Let’s go on and see if it clears thinking.  Let’s go on and see if it clears 
up for you.”up for you.”
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Sample Lesson  Fancy Sample Lesson  Fancy 
Nancy  Nancy  -- CFUCFU

Ask students the followingAsk students the following
–– How did you find your list of synonyms?How did you find your list of synonyms?
–– What was the most interesting new word What was the most interesting new word gg

you found?you found?
–– What are some words you have never heard What are some words you have never heard 

before?before?
–– Use one of your new words in a sentence Use one of your new words in a sentence 

(ask this of the whole class, give a few (ask this of the whole class, give a few 
minutes as students write their responses, minutes as students write their responses, 
then have a good sample of students share)then have a good sample of students share)

Checking For Understanding Checking For Understanding ––
Checking For Understanding!Checking For Understanding!
How can you dignify an incorrect response?How can you dignify an incorrect response?
Thumbs up or thumbs down:  Signaling answers Thumbs up or thumbs down:  Signaling answers 
is a quick way for the teacher to assess is a quick way for the teacher to assess 
students’ understanding.students’ understanding.
Thumbs up or thumbs down:  Asking, “Does Thumbs up or thumbs down:  Asking, “Does 
anyone have any questions?” is an effective way anyone have any questions?” is an effective way 
to check for understanding.to check for understanding.
Indicate the answer with one, two or three Indicate the answer with one, two or three 
fingersfingers
–– What I am doing right now isWhat I am doing right now is

1. An anticipatory set1. An anticipatory set
2. Modeling2. Modeling
3. Input3. Input

Guided Practice Guided Practice –– Checking Checking 
for Understandingfor Understanding

With your partner, write at least 5 With your partner, write at least 5 
questions to check students’ questions to check students’ 
understanding of your lesson.understanding of your lesson.g yg y
Include what techniques you will use Include what techniques you will use 
to ask these questions.to ask these questions.
Share with at least 2 other groups and Share with at least 2 other groups and 
be prepared to share with the whole be prepared to share with the whole 
group.  group.  15m15m
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Independent PracticeIndependent Practice
Teacher releases students to practice Teacher releases students to practice 
on their own.on their own.
Practice by itself doesn’t make perfect. Practice by itself doesn’t make perfect. 
If one automatically improved withIf one automatically improved withIf one automatically improved with If one automatically improved with 
practice, all veteran teachers would be practice, all veteran teachers would be 
better than new ones, and that isn’t the better than new ones, and that isn’t the 
case.case.
The teacher MUST monitor.  Never let The teacher MUST monitor.  Never let 
students practice doing something students practice doing something 
incorrectly.incorrectly.

Practice Properly:Practice Properly:
4 Principles to Improve Performance4 Principles to Improve Performance

Question 1Question 1-- How much material should be How much material should be 
practiced at one time?practiced at one time?
AnswerAnswer-- A short meaningful amount. A short meaningful amount. 
Always use meaning (and not math) to Always use meaning (and not math) to 
divide your content.divide your content.
Example:  Practice the use of the Example:  Practice the use of the 
apostrophe in contractions.  After that has apostrophe in contractions.  After that has 
been learned, practice the use of the been learned, practice the use of the 
apostrophe in possessives.apostrophe in possessives.

Practice Properly:Practice Properly:
4 Principles to Improve Performance4 Principles to Improve Performance

Question 2Question 2-- How long should a practice How long should a practice 
period last?period last?
AnswerAnswer-- Practice should last a short time Practice should last a short time 
so students exert intense effort and have so students exert intense effort and have 
the intent to learn.  Longer sessions the intent to learn.  Longer sessions 
deteriorate into less focused efforts.  deteriorate into less focused efforts.  
Length varies with interest and age.  Length varies with interest and age.  
Never more than 20 minutes.Never more than 20 minutes.
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Practice Properly:Practice Properly:
4 Principles to Improve Performance4 Principles to Improve Performance

Question 3Question 3-- How often should students How often should students 
practice?practice?
AnswerAnswer-- For new learning, mass practice; For new learning, mass practice; 
for building on existing skills (review), for building on existing skills (review), 
distribute practice.distribute practice.
If you move on to something else within If you move on to something else within 
the same class period, come back at the the same class period, come back at the 
end of the period and review the new end of the period and review the new 
learning.  Check also during the next class learning.  Check also during the next class 
period.period.

Practice Properly:Practice Properly:
4 Principles to Improve Performance4 Principles to Improve Performance

Question 4Question 4-- How will the students know How will the students know 
how well they have done?how well they have done?
AnswerAnswer-- Give specific immediateGive specific immediateAnswerAnswer Give specific, immediate Give specific, immediate 
knowledge of results.knowledge of results.
Give students the correct answers and the Give students the correct answers and the 
reasons that they are correct.reasons that they are correct.

Sample Lesson Sample Lesson –– Fancy Fancy 
Nancy Independent PracticeNancy Independent Practice

The students will keep an ongoing The students will keep an ongoing 
“Fancy Word” journal.   For four weeks “Fancy Word” journal.   For four weeks 
they will add five words a week with a  they will add five words a week with a  yy
list of synonyms found using list of synonyms found using 
Thesaurus.com.  These will be Thesaurus.com.  These will be 
checked weekly.checked weekly.
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From the Student’s Point From the Student’s Point 
of Viewof View

“I’m confident I can do this on my “I’m confident I can do this on my 
own.”own.”

Checking for UnderstandingChecking for Understanding--
Independent PracticeIndependent Practice

Independent practice should come Independent practice should come 
______students know how to do the ______students know how to do the 
skill.skill.
Divide your practice into _____, Divide your practice into _____, 
meaningful chunks.meaningful chunks.
At the beginning, _____ practice.  At the beginning, _____ practice.  
After students have learned the After students have learned the 
material, _______ practice.material, _______ practice.

Checking for UnderstandingChecking for Understanding--
Independent PracticeIndependent Practice

Independent practice should come Independent practice should come 
afterafter students know how to do the students know how to do the 
skill.skill.
Divide your practice into Divide your practice into smallsmall, , 
meaningful chunks.meaningful chunks.
At the beginning, At the beginning, massmass practice.  After practice.  After 
students have learned the material,  students have learned the material,  
distributedistribute practice.practice.



Heidi Gudelman
Lesson Design / Lesson Development

10/4/2008

Texas Teachers ACP
http://www.TexasTeachers.org/ 42

Guided Practice Guided Practice ––
Independent PracticeIndependent Practice

With your partner, design the With your partner, design the 
independent practice section for your independent practice section for your 
lesson.  What will students do to lesson.  What will students do to 
demonstrate their learning?demonstrate their learning?
Share with at least 2 other groups, Share with at least 2 other groups, 
and be prepared to share with the and be prepared to share with the 
whole group.                              whole group.                              15m15m

Remember…Remember…

Quality Activities Quality Activities 
Equal Equal 

Quality Learning!!!Quality Learning!!!

ClosureClosure

A review or wrapA review or wrap--up of the up of the 
lesson.lesson.-- “Tell me / show me “Tell me / show me 
what you have learned today.” what you have learned today.” 
This gives students one more This gives students one more 
chance to process the chance to process the 
information and sum it up.information and sum it up.
It can also be effective to have It can also be effective to have 
several miniseveral mini--closures throughout closures throughout 
the lesson.the lesson.
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Sample Lesson Plan Sample Lesson Plan ––
Fancy Nancy Fancy Nancy -- ClosureClosure

The teacher says, “Today we used a new The teacher says, “Today we used a new 
tool to make our writing and conversation tool to make our writing and conversation 
more interesting.  What is the name of that more interesting.  What is the name of that gg
new tool?” (accept choral response)new tool?” (accept choral response)
How do we use that tool? (sample individual How do we use that tool? (sample individual 
response)response)
Did you find any other uses for Did you find any other uses for 
Thesaurus.com? Can it be helpful in any Thesaurus.com? Can it be helpful in any 
other way?other way?

Checking for Checking for 
Understanding Understanding -- ClosureClosure

What is closure?What is closure?

Checking for Checking for 
Understanding Understanding -- ClosureClosure

What is closure?  What is closure?  Wrapping up the Wrapping up the 
lesson, giving the students one more lesson, giving the students one more 
chance to process the learningchance to process the learningp gp g
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Guided PracticeGuided Practice-- ClosureClosure

With your partner, decide how you will With your partner, decide how you will 
close the lesson close the lesson –– questions, student questions, student 
work presentation work presentation –– teacher summary, teacher summary, pp y,y,
journaling???journaling???
Share with at least 2 other groups and Share with at least 2 other groups and 
be prepared to share with the large be prepared to share with the large 
group. group. 

Independent PracticeIndependent Practice

Independent Practice  Independent Practice  30m30m

Each person should have his or her own lesson plan.  Each person should have his or her own lesson plan.  
Help each other, bounce ideas off of each other, but Help each other, bounce ideas off of each other, but 
be responsible for your own lesson plan.be responsible for your own lesson plan.
Choose an objective from the TEKS provided or Choose an objective from the TEKS provided or 
choose an objective in the curriculum you are choose an objective in the curriculum you are c oose a object e t e cu cu u you a ec oose a object e t e cu cu u you a e
currently teaching.currently teaching.
Using the lesson plan form provided, plan each of the Using the lesson plan form provided, plan each of the 
7 steps of the lesson plan model: Anticipatory set, 7 steps of the lesson plan model: Anticipatory set, 
Objective and Purpose, Input and Modeling, Guided Objective and Purpose, Input and Modeling, Guided 
Practice, Checking for Understanding, Independent Practice, Checking for Understanding, Independent 
Practice, and Closure.Practice, and Closure.
It is OK if the lesson you plan takes more than one It is OK if the lesson you plan takes more than one 
day to teach.day to teach.
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SharingSharing

Get in a grade level Get in a grade level 
group of 5.  Each group of 5.  Each 
person should share person should share 
their lesson plan, and their lesson plan, and 

Get 5 smaller groups Get 5 smaller groups 
together (so together (so ––
approximately 25 approximately 25 
people) Share thepeople) Share thep ,p ,

then the group should then the group should 
decide what they think decide what they think 
is the best one (what is the best one (what 
are the criteria for are the criteria for 
choosing this?)choosing this?)

people).  Share the people).  Share the 
best plan from each best plan from each 
of the smaller of the smaller 
groups.groups.

What made these lesson plans the What made these lesson plans the 
“Best?”“Best?”

A first grade class made spiders to demonstrate A first grade class made spiders to demonstrate 
their understanding of pairs.their understanding of pairs.
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